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"Reading is fundamental to education. Proficiency in reading, writing and spoken language is
vital _for pupils' success. anougn these, tney develop communication skills _for education and for
working with others, in school, in training and at work.”

(The Reading Framework, 2023)

“Once you learn to read, you will be forever free.” — Frederick Douglass.

At Abbey Pri.marg School, s’ta](]t and pu.plls value read.i.n.g as the 'key' needed to ‘unlock’ the whole
curriculum. Pupils are encouraged to develop an innate love of literature from the moment they enter
school. As such, hlgh priority is given to teachlng PU.Pi.l.S to read as quiclalg as posstble with the aim
o]t developing accurate, automatic, and expressive readers in readiness _for the demands o_f their
secondarg education, and adult |.i._fe.

The systematic teaching of phonlcs, alongslde hlgh-qualltg read_'Lng resources, ensures that all pu.p'L[s
read fluently to make the shift from “learning to read” to “reading to learn”. In daily reading
lessons, pu.p'Lls' reo.d.'Lng ab'Ll'LtH d.evelops to the point where theg rel.g less on their worklng memory to
decode words, learning to read them bg sight with 'anreas'Lng ﬂu.encg, enabl.i.ng comprehension of
the text.

H'Lgh value is given to the role o_f read.'Lng _for d.eveloping and m.a'Lnta'Lni.ng pu.p'L[s' emotional well-
be'Lng. Pu.p'Lls are encou.raged. to discuss the exper'Lences, ideas and feelings encountered throu,gh
stories, with the aim of feeling more equipped to deal with their own personal, social, and emotional
cha[[enges, and develop empathg _for the lives and situations o_f others.

Early Reading

Pupi[s entering the Ear[g Years Foundation Stage are taught via a systematic, sgnthetic phonics
programme. nghlg-tralned. staﬁ p[an and deliver progressive phonics lessons in line with the needs
of pu.p'L[s. These are to.u.ght do.'L|.3, throughout the Eartg Years Foundation Stage and Keg Stage One,
with the aim of introducing pupils to the English alphabetic code that represents the sounds
(phonemes) in words to the single letters and groups of letters (graphemes) that denote them.

Lessons are interactive, ensuring that all pu.p'L[s po.rt'Lc'Lpate fu.l.lg in tasks that enable them to
practise what they have learnt. Reqular review of the grapheme-phoneme correspondences ensures
that pupils receive further timely practice when gaps are identified. Pupils are explicitly taught
correct letter formatlon as part of their phonics lessons and have the opportunity to practise this

dai[g.

The comp[exitg of the English alphabetic code means that pu.p'tls need to be tau.ght how the spoken
and written forms of the sounds correspond.. Once this know[edge is secure, alternate represento.tlons
o_f the sounds are graduallg introduced (e.g. ‘o' - old, ‘oa’ - boat, ‘ow’ - crow, ‘oce’ - toe, ‘o-e’ - mode).

Pup'L[s are tau.ght to blend the sounds together to read words. Pu.p'L[s are also taught to segment
(separate) the sounds which enables their spe[li.ng and su.bsequ,ent writing of words (e.g. the sounds
sh-ee-p when blended, are read as 'sheep'). In this way, word. read’mg and spe[llng are both the
result of high-quality phonics teaching.



H'Lgh frequency words are also introduced. These are the words which occur most frequently in written
material, for exo.mp[e, ‘and’, the’, ‘as’ and ‘it
e Some of these can be sounded out using basic phonlc rules; _for exo.m.ple, ‘it' is a decodable
word (can be sounded out and blended).
N Mang are not phonetlcallg regular and are there](ore trickier to read in the earlg stages
because theg require nght recognition (e.g. come, some, water). At Abbeg Pr'LmarL_.j School, these
are called ‘star’ words.

Pupi[s in the EYFS and Year One are provided with readlng books to take home from the Pearson Bug
Club Phonics Scheme and the Oxford Reading Tree Songbirds Phonics Scheme. These are matched to
the pupils’ current phonics stage to enable practice and consolidation of the sounds and star words
that have already been taught in school.

Comprehension develops alongside fluency, as a result of pupils’ access to a language-rich
environment in school. Adults expllci.tlg model 9ood. practice when reo.d.i.n.g to, and with, pu.p'Lls. The
meaning of new words is explained and links are made to events and experiences within the pupils’
own lives to support their understanding.

Continuous assessment enables pu.p'Lls not male.'Ln.g the required progress to be i.den.tified.. Ear[g
intervention takes place to address any potentLo.l barriers with the aim of c[os'mg gaps in a the[g
manner. Puplls who beg'm school with a poor understandtng of lo.nguage, which could be a barrier,
receive considerable support within the Early Years to develop their spoken language prior to learning
to read.

Phonics Screening Checl

A sto.tu.torg ‘Phonics Screen'mg Check’ takes plo,ce in the Summer Term of Year One. This is carried
out on a one-to-one basis with the class teacher and is used to ensure that pu.p'Lls are mo.kln.g
suﬁicient progress in their o.b'L['Ltg to decode words.

Pu.p'L[s who do not pass the check in Year One receive to.rgeted su.pport and intervention. A fu.rther
opportu.n'Ltl_.j to pass the check is prov'Ld.ed, in the summer term of Year Two. If a pu.p'L[ does not pass
the screening check o_fter two attempts, phon’Lcs continues to be to.u.ght in an age-appropriate way

in Keg Sto.ge Two.



Daily Reading |

In all year groups, _f[u.encg, accuracy, and automaticity are given hlgh priority. In d.o.llg lessons,
pu.pi.ls ben.efit _from. heo.ri.ng their teachers read, as good. role models, with the aim of mirroring the
same, pace, accuracy and expression that makes reading accessible and therefore enjoyable. As a
result of exposure to high-qua[itg texts that are carefu[[g chosen, children experience and enjoy a
wide range of stories and nonfiction that challenge and inspire them.

Datlg read'mg lessons centre around the fo[[ow'mg pr'mclples:
o Explicit teaching of new vocabulary:
Prior to each lesson, teachers i.d.en.ti.fg tier 2 and tier 3 words that are pivotal to
understanding the text. The meaning and pronunciation of these words are taught at the
begtnnlng of each lesson.
e Modelled expressive reading: by the teacher who is the expert.
e A range o_f strategles to pra.ct'Lse fluent read'mg, 'anl.u,ding:
- Echo reading: Pupils echo what has been read by the teacher.
- Choral reading: ALl pupils follow the lead of the teacher and read in unison.
- Paired reading: Pupils practise reading sentences or paragraphs whilst the other
listens.
- Ind.epend.ent reo.d'mg: Children read an increasing amount o_f text as theg become
more fluent.
° Repeated re-reo,d'Ln.g:
Pu.p'L[s become experts at reading the same passage o]( text, thereby gaining a secure mental
model of what 9ood reo.d.'LrLg sounds like and u.nd.ersto.nd.i.ng that this is sometimes
necessary to fully comprehend the text.
e Skilled questioning:
Teachers plan questions, and opportu.n'LtLes for discussion, at key po'LrLts within the text to
support and expo.n.d. the children's u.n.d.erstan.dlng of what is be'Ln.g read - these questions
and discussions draw on a range of relevant reo.d_'mg skills such as 'Lnj:erence, pred.'Lct'Lon,
summarising etc. Teachers take the opportunity to support pupils whose existing background
I?.nowl.ed.ge does not yet allow them to access the content.
e Challenging texts:
The selection of challenging texts enables children to have high aspirations in reading by
bridging the gap between what they already know and understand and what they can
potentLa[Lg achieve.
e Modelling comprehension skills:
Teachers explicitly model the internal narrative process (asking questions, making
comments, and linking ideas) that established readers use as they unpick the meaning and
content of new texts.

Book-Banded Reading Books

To enable pu.p'tls to pract'Lse the [earning that takes place in read'mg lessons, they are allocated a
book from the book band that correlates to their level of reading. These books are those that pupils
can read fluentlg, thus eno.b['mg them to focus on comprehendmg the text theg are reo.d.'mg.
Children who are still [earning phonics in Keg Stage Two read books that enable them to practise
the sounds theg have learnt in the context of an age-appropriate book.



Assessment
The level of the book-banded read'mg books accessed bg pu.pils is reviewed formatlvely bg class

teachers who listen to pu.p'L[s read both on an individual basis and d.u.r'mg lessons. Progress in
reo.d.i.n.g is supported bg verbal _feed.bo.cle. Ongoi.ng assessment methods support teachers in i.d.en.tl_fging
and p[annmg the next steps for pupl[s.

Summative assessments in Years One to Six are carried out on a term.lg basis du.r'mg a whole school
assessment week. These help to veri.fg the teacher Ju.d.gemen.ts made and enable the tro.clei.n.g of

progress.

Pu.pi.[s’ en.go.gemen.t with reo.di.n.g at home is monitored with the expectatlor\. that theg pro.ct'Lse at
least 5 times a week. Where pupl[s struggle to maintain the expectation, provision is facilitated with

an adult in school. Puplls' read'mg diaries prov'Lde a means bg which parents can contribute to their
child’s reading journey.

Reading for Pleasure

At Abbeg Per.CLFB SChOOI., PU.PLI.S are encou.ro.ged. to d.evelop a ['Lfe[ong I.OV€ O]( reo.d'mg from an EG.I"I.H

age and an exc'Lt'Ln.g read.'mg culture is interwoven in many di_fferent ways.

These include:

. Dallg story time

e ‘First Cho,pter Fr'Ld.ag' wherebg teachers introduce a brand-new genre or author to the
children on a half-termly basis

* Weekly Rhyme Time

. Exc'Lt'Lng class Treasure Chests’

e Class |.'Lbro.r3 sessions

* After school reading clubs

* Subscriptions to the Education Library Service

e Themed, celebration d.o,gs such as World Book Do,l:j and National Poetrg Dag

e Themed story assemblies linked to the wider world (e.g. National Cod'mg Week or Mental
Health Day)

The much-loved Treasure Chests' in each classroom are stocked with a wide selection of modern and
classic literature, which includes f'Lct'LorL, rLorL—_f'Lcti.orL and poetrg books. These consist of age-
appropriate, yet challenglng, texts bg a wide range of authors that complement the wider curriculum,
whilst igniting curiosity and promoting further reading in line with the personal interests and
preferences of the pup'Ll.s. These books are intended to extend pu.p'L[s' repertoire and ensure that all
pupils have access to high-quality texts to read independently or share with family members at

home.

Leaders and teachers activelg promote books to pu.p'tls, in assemb[Les, in reo.d.'LrLg lessons, du.r'mg
library visits and by facilitating conversations about the books available within the classroom
collections. A tangible reading culture is apparent as pupils recommend books to each other and
make plans to read as many as they can from the class collection during each academic year. The
treasure chest books are alwo,gs a source of delight to the children as theg enter each class - theg
ALL look forward to lifting the lid to countless new adventures!



