Abbeg Prlmarg School - Whole School Hi.StONJ Unit Plan

@ Substantive Con.cepts: Settlements - Powerfu,l Fi,gu.res - - Development
At Keg Stage 2 pu,pils will learn about:

At Key Stage | pupils will learn about:

chan.ges in Britain from the Stone Age to the Iron Age;
+ events begond ['Lv'mg memory that are s'Lgnlf'Lcant no.tlono.[lg or 9[obo.ll3. the Roman Em.pi.re and its impact on Britain;
+ the lives of s'Lgn'Lf'Lco.nt individuals in the past who have contributed to + Britain's settlement by Anglo—So.xons and Scots;
national and international achievements. « the Vi.ki.ng and An.glo—So.xon strugg[e for the Ki.n.gd.orn. of England to the
time of Edward the Confessor;
a local hlstorg stu.dg (coal mining - comparison of Victorian mining and
mining in the 1980s)
a stud.y of an aspect or theme in British hi.storg that extends puplls'
chronologlcql Ienowled.ge begond 1066;
the achievements of the earliest civilizations - an overview of where and
when the f'Lrst civilizations qppeared. and a d.epth studg of one o_f the
follow'mg: Ancient Sumer; The Indus Valleg; Ancient Eggpt; The Shang
Dgnastt_j of Ancient China;
Ancient Greece - a studg of Greek l'L_fe and achievements and their
'Lnfluence on the western world;

a non-Eu.ropeo.n. society that provi.des contrasts with British historg - one
stu.dg chosen from.: earlg Islamic civilization, 'anlud.i.ng a study of
Baghdad c. AD 900; Magan civilization
c. AD 900; Benin (West Africa) c. AD 9004300.

changes within |.i.v'LrL9 memory, 'an[u.d.'mg aspects o_f cho.n.ge in national |.'Lj:e;

s'Lgn'Lf'Lcc.nt historical events, peop[e and plo.ces in their own loco.l'Lt\J.

The disciplines and procedures of are History are secured by progressively planned teaching and
application of the second order concepts of:

Chronological J| Significance Evidence Continuity Cause and Interpretation
Understanding and Change |} Consequence




Substantive Con.cepts: Settlements - Powerfu,l F'Lgures - - Devel.opm.ent

ELG Statements:
e Children talk about past and present events in their own lives and in the lives of fo.mtly members.
. Theg know about similarities and diﬁerences between themselves and others, and among _fam'L['Les, communities and traditions.
Autumn i Summer
Once There Were Giants by Martin Waddell - | The House That Once Was by Julie Fogliana & Counting On Katherine by Helaine Becker -

Lane Smith - Settlements - Developm.en.t Developm.ent,. Powerfu,l. Fi.gu,res and

Development and Chronological
Un.d.ersta.n.d.in.g S'Lgni.fico.nce
The Castle the K'Ln.g Built bg Rebecca Co[bg -

, Powerfu.l Fi.gu.res, Developm.en.t

Peepo bg Janet & Allan Ahlberg -
Chron.ol.ogi.cal Ur\.derstanding

The Very First Americans by Cara Ashrose -
Settlement and

Com'Ln.g to Englan.d Bg Floella Benjamln -

Settlement and Si.g n.i._fi.ca.n.ce

Armistice Day: Where The Poppies Now Grow by H. Robinson (Armistice Day) - Cause and Consequence and Significance
Black History Month.: Little People, Big Dreams Books: Martin Luther King and Rosa Parks - Development, Powerful Figures, Significance
Vocabulary Progression.:

EYFS yeo,r | YQG.T 2 Yea.r 3 Yea.r l'l' Year 5 YQG.T 6
9esterda9 past event historian invasion hlerarchg allied / axis powers
todc.g present era chronologlcal rellgion secondarg source democracg
tomorrow _future earlier deve[opment culture account chtatorsth
old before later compo.re/contrc.st confllct preservation antisemitism
new o._fter arte_fo.cts 'Lnﬂuence primary source bias persecution
dags of the week change time order BC/AD cause community propaganda
months of the year ngn'Lf'Lcc.nt timeline BCE - before the consequence ancient genocide
evidence common era e_f_fect ancient world ldeologg
monarch/y CE - common era monarchy excavate oppression
civilisation legch archaeo[ogtst prejudlce
pre-history
source of evidence
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Age—Related Statements

Key Knowledge

Learn.lng

Past & Present

25-30 months

Can i.CI.en.ti._flj signlficqnt peop[e in their lives and
talk about this in response to stimuli. Responds to
photogrqphs or digi’cal media showlng shared

events/familiar people or places.

3742 months

Is able to talk about events in personal history
and present lives, using relevant vocabu[ary _for
example discussing experiences/interests.

49-5l months

Able to talk with increasing awareness about the
similarities of themselves and other families, their
role and routines. Begln.n‘mg to devel.op an
awareness of some of the differences between these.

55-60 months

Talks about similarities and diﬁerences between
themselves and others and among families and
communities. Uses appropriate past and present
tenses, building on new vocabulary introduced
from shared experi.en.ces such as visits to local
places and visitors from the community.

61-66 months

Talk about the lives of the immediate people
around them and their roles in the wider
com.m.unltg Know some similarities and di.ﬁerences
between things in the past and now, drawing on
personal experiences and what has been read and
shared in class from a range of sources for example
fi.cti.on and non.—fi.cti.on books and rhgmes.

67+ months

Autumn

Know that the visual timetable shows events
within the school day in time order.

Know an event that happened in their own
L'L]te and can talk about it.

Begin to understand the meaning of

Armistice.

Beg'm to know that the past is an event
which has already happened.

Beg'm to know that the present is now.
Beg'm to know that future has not ho.ppened
yet.

Know the words 9esterda9, todag and

tomorrow and use them correctlg.

Know the dags of the week in order.

Know that the days of the week always
repeat in the same order.

Know the difference between weekdays and
weekend.

Know the months of the year in order.

Know that the months of the year always
repeat in the same order.

Know some different events in the school year
and can talk about them.

Describe events in some detail. (Communication &
Language)

Time and chronology

Describe an event in their own l’Lfe

-Understand and use the d.c.'ng visual timetable
-Understand that we can remember the po.st throu,gh speci.flc
events

-Use the words gesterdag, todo.g and tomorrow correctlg

- Recite the dal_.js o_f the week and understand that these
repeo.t in the same order

Understand the d'Lf_ference between weekd.o.gs and weekends
—Recite the months o_f the year and understand that these
repeo.t in the same order

Recall diﬂerent events in the school year




Understand that lives were different in the past
c[raw‘mg on Lnformqtion shared from dlfferent

sources.

EG

Understand the past through sett‘mgs, characters
and events encountered in books read in class and
storgtel[‘mg

Know some similarities and differences between
th'mgs in the past and now drawlng on their
experiences and what has been read in class.

25-30 months

Throu.gh se[f—LnltLatec[ plug experiences, u.si.n.g a
range of familiar materials and resources, is able
to communicate th‘mgs of persona[ signlfi.cance
about their lives, beliefs or culture.

3742 months

TG.I.I?.S G.bou.t Qnd. reSPOn.d.S to eVer\.tS/exPeri.en_CeS
and interests in their lives, building on relevant
VOCQ.bU.l.CLFSA

495k months

Talk about festivals and celebrations that are
marked within their own culture. Through
discussions, exploration of books, songs, rhymes and
role play they have a growing awareness of their
own uniqueness and differences of other families.

Natural World
4+9-5k months

Looks closely at similarities, differences, patterns
and chcmge in own environment and that of
others. Continue to widen their knowledge through
books, rhymes and exploratory experiences.

67+ months/Exceeding Prof

Autumn

Summer

Know that they used to be a baby.

Know that theg will grow up to be an adult.
Know the sequence of bo.btj, toddler, child,
teenager, adult .

Begin to make sense of their own life-story

and fo.milg's historg.

Know that things were different in the past.
Know whether somethmg is old or new and
give sme[e reasons for their opinion.

Know that there haven't always been
cameras to capture pictures of the past

Compare and contrast characters from stories,
an[udmg from the past.

Develop a positive attitude about the
diﬁerences between people.

Think about the perspectives oj: others. (PSED)

Chronological Understanding
Similarity and Difference
Cause and effect

-Understand the sequence o_f babg, toddler, child, teenager,
adult

-Exp[o.ln. that thi.ngs were dlf_ferent in the past
-Iden.ti.fg whether som.ethi.ng is old or new and give si.mple
reasons

—Beg'm to develop empo.thg _for characters in the po.st and
stories

Autumn

Know what a museum is and talk about
something you might see there.

Know whether a photo is old or new and give
reasons for their opinion.

Comment on images of familiar situations in
the past.

Know that we can 9et 'Lnformo.tlon from

peop[e, books, technology and photographs.

Evidence
-Understand that we don't a[wags have photos of pc.st events
because co.m.ero.s/phon.es weren't invented

-Exp[o,'m what a museum is and what you mlght f’md there

—Iden.tlfg whether a photo is old or new and give a reason whg
theg think that

-Understand that we can get 'Ln.formation. from people, books,
techno[ogg and photographs

-Develop a range of vocqbu.larg from books and discussion.

N




Children know the difference between past and Summer

present events in their own lives and some reasons U d. b I. ) )
why people’s lives were different in the past . se a wider range of vocabulary. (Communication
& Language)
e Be able to express a po'mt of view and to
debate when theg dlsagree with an adult or

a friend , u.s'mg words as well as actions.

(Communication & Language)

EYFS Year | Year 2 Year 3 Year Year 5 Year 6
\Jesterdo.tj past event historian invasion hlerarchtj allied 7/ axis powers
todo.t_.j present era chrono[ogica[ rel'Lg'Lon second.c.rt_.j source d.emocro.ctj
tomorrow future earlier development culture account dlctatorshlp
old before later compare/contrast confl.i.ct preservation antisemitism
new after artefacts 'Lnflu,ence primary source bias persecutlon
days of the week change time order BC/AD cause community propaganda
months of the year slgnlficant timeline BCE - before the consequence ancient genocide
evidence common era eﬁect ancient world Ldeo[ogg
monarch/y CE - common era monarchy excavate oppression
civilisation legact_.j archaeo[ogist prejudice
pre—hlstorg
source of evidence




Inventors and Expl.orers

Who are s'LgrL'Lcho.nt flgures in hlstorg?

What makes some peop[e in history SO slgniflcant?

Historical En.qulrg
Question

Knowledge

Leo,rn.'Ln.g Objec’ci.ves

Year |

Voco.bu.lo.rg

WhL_,J is Amelia Earhart a
s'Lgn'Lf'Lcant figure in
hlstorg?

To Ldentlf9 keg events from my llfe e.g. birth, first steps,

starting school, moving house etc.

To know that some people are remembered for the brave
acts that th29 do.

To know that some people are brave enough to do
thi.ngs that m‘Lght cause them to be 'Lnju.red. or killed.

Amelia Earhart was the flrst woman to f[g across the
Atlantic.

To know that Amelia Earhart's dream was to flg around
the world.

To know that Amelia Earhart disappeo.red. du.r'mg her
ﬂtght around the world.

To create a timeline o_f my ['Lfe ) fc.r

To research keg 'Lnformatlon. and about Amelia Earhart

Whg are Amelia Earhart
and the erght Brothers

To know that the erght Brothers (Wilbur and Orville
Wright) and Amelia Earhart existed at around the
same time

To research the erght Brothers

past
prese nt
future
be_fore
after
cho.nge
sig ni.f'Lca.nt




remembered as s'Lgn'Lf'Lco.nt

PQOPI.Q?

The erght brothers were inventors who pLoneered in

f[Lght techno[ogg

The erght Brothers used methods of trial and error to

merove

Theg arose from a humble _fam'ng, had no forma[
trc.Ln.Ln.g in engineering, get built the world’s fLrst
worla'mg o.eroplo.ne in fou.r years.

The brothers overcame many th'mgs such as accidents,
sickness, gales, swarms of mosquitoes and blistering
heat before finallg taking to the air in their ﬂging

machine.

To 'Ld.ent'L_fH the characteristics of Amelia Earhart, the
Wright Brothers and the contributions thel_.j made.

What i.mpact did
Isambard K'Lngd.om Brunel

have upon Britain?

To know that Brunel lived at the same time as Amelia

Earhart and the Wright Brothers.

To know that Brunel was 'Lnfluenced. bg his fo.ther who
was also an engineer

To know that Brunel was an inventor and engineer who
deslgned 9round—breakln9 constructions such as

brtd.ges, ro.’Llwags and sh‘Lps.

To research Isambard K'Ln.gd.om Brunel

To 'Ldent'L_fy the achievements of Isambard K'Lngd.om

Bru.n.el

Who were s'Lgn'Lf'Lcant
women who achieved
great th'mgs in medicine?

To know that Florence nghtlnga[e is _famou.s for helplng

soldiers du.r'mg the Crimean War.

To know that Marg Seacole was a nurse who travelled

Lndependent[g to he[p the soldiers in the Crimean War.

To research Florence N'Lghtinga[e

To research Mo.rg Seacole

Florence nghttngale BBC Bitesize

How have Florence and
Mc_rg meacted medicine?

To know that Florence and Mc.rg both helped soldiers in
the Crimean War

To compare the lives of Florence and Marg.




To know that Florence improved the cleanliness and
hygiene of hospitals to prevent the spread of diseases
e.g. washings wounds, less overcrowding of patients,
c[eo.n'mg of rooms, feedtng of wounded - 9enero.ll3
meroved care of the wounded in the war

To know that Mary Seacole was turned down by the
British Armg (as a result of her skin colour ) in her
quest to assist in the Crimean War.

To know that Mar9 Seacole’s determination and
resilience to help others led to her self—fu.nding a
British Hotel near to the frontline so that she could
he[p the soldiers. Ang profits were used to _f'md the

medicine for their care.

To know that Mar9 Seacole’s knowledge of medicines
and cures helped the treatment of illnesses such as
cholera, diarrhoea and fever.

To explo.'m the 'meo.ct Florence and Marg had on the
futu.re treatment of soldiers.

What makes some
historical flgu.res so
slgnlficant?

Final Outcome:
To add details to photogro.phs of s'Lgn.'Lf'Lco.n.t people 'mclud'mg what their achievements were and the person.al

qualities that he[ped these to happen.

Toys and Games

How have toys, games and pastimes changed over time?

Historical enquiry
qu,est'Lon

Knowledge

Learning Objectives

Year |

Vocabulary




What toys and games did

my gro.nd.po.rents plag
with?

To know that our fo.mllles include people of diﬁerent

0,985, some are older and some are gounger.

To know that the toys we use todo.g can be dtﬁerent to
the togs our older relatives plaged with.

To create a questionnaire to ask 9r<1ndparer1ts folder

relatives what togs theg had as children.

To research toys and games our older relatives plo.yed.
with as children.

What tom_.js and games
were plc.ged with in the
past?

To know that humans have always sou.ght
entertainment and recreational activities.

To know that togs and games have changed over time

To know that children now have multlple togs to plag
with, and in the past children would have had less.

To pl.o.g with togs and games _from. the po.st.

TO use pri.mc.rl:j sources to explore tOHS an.d go.mes fl"OfTL

the po.st.

What were togs and
games like in the
Victorian Era?

To know that Victorian children came from a range of
bo.clegrou.nd.s, and this determined the type of toys theg
p[o.yed. with.

To know that over time the materials toys are from has

cho.nged..

To know that toys in the Victorian era didn't need to
meet so._fetg regulo.tlon.s.

To f'Ln.d. out what games children pl.aged. with in the

Victorian Era.

To explore and plal_.j with Victorian togs and games.

What were holldags like

in the Victorian Era?

To know that holidags, in Victorian times, were
considered a luxu.rg that onlg rich people could o.fford..

To know that people were expected to dress modestlg on
the beach in Victorian times. E.g. bo.thlng suits

To know that Victorian bathing machines were
invented with the purpose of preserving m.od.estg.

To know whilst some th'mgs were dlﬁerent in Victorian
times, some thi.ngs are the same e.g. people enjoy time

To compare photographs of Victorian ho[Ldags to modern
d.o.g hol.i.do.3 destinations

To record the d'tﬂerences between holldags in Victorian
time and the modern day.

past
present
fu.tu.re
before
o.fter
change
sig n'Lf'Lco.nt




at the seaside, ice cream, donkeg rides, fo.'Lrgrou.nd
rides (merry-go-rounds), games, Punch and Judy shows,

pLers

How have toys, games
and pastimes changed.
over time?

Final Outcome:

To sort a varietg of togs and pc.st'Lmes into their correct eras:
Victorian, times o_f our gro.n.dpo.rents and modern do.g




The Great Fire of London
How did the Great Fire o]( London Spread?
How did the Great Fire o]c London change London?

Historical enquiry
questlon

Knowledge

Learning Objectives

Year 2
Vocabulary

What was the Great Fire
of London and when
did it happen?

To know that The Great Fire of London started in
Pu.d.d.mg Lane in 1666.

To know that the fire started at Thomas Fargner's
bo.leery when spo.rles 'LgrL'Lted.

To research the Great Fire o_f London and when it
started.

To 'Ld.entt_fl_.j where the Great Fire of London ho.ppened. on

ex'Lst'mg timeline.

Why did the f'Lre spread.
so quicletg?

To know that flre was started in a bakery in Pudd'mg
Lane.

To know that the medieval Cttlj of London was
constructed of wooden bu.'Ltd.'Lrtgs built ctosety together
with straw roofs.

To know that the summer of 666 had been hot and
dry.

To know that the f’Lre spreo.d. for fou.r dags - ontg
stopped b9 the River Thames with acted as a natural
barrier to prevent fu.rther spreading.

To examine a map of London in 7t centurg.

To 'Ld.entt_fl_.j _factors in the spreo.d o_f the 9reat f'Lre.

Who was Samuel Pepgs
and what did he know

about the great flre?

To know that Samuel Pepgs was a respectqbte ngu.re in
London,

To research Samuel Pepys to f'md out about his t'Lfe

To exptore the d'm.rg of Samuel Pepys as a primary source
of evidence

event
era
earlier
later
artefo.cts
time order
timeline
evidence
monarch




To know that he wrote his diaries over the course of q

HQO.FS.

To know that the diaries of Samuel Pepgs are a primary
source of evidence.

To know that historians have had to transcribe the
shorthand version of Samuel's diaries so that we can

read them todatj.

How did the 9reat f'Lre
change London for the
better?

To know that positive changes occurred as a result of
the fire e.g bulldmgs with a more modern stgle of
architecture found in other areas of Europe -bringmg it
more up to date.

To know that lessons that were learnt e.qg. buL[ding
materials and construction methods that would make
future fires less damaglng.

To know that ChrLstopher Wren was a keg flgu.re in
redesigning new London.

To know that the great f'Lre also put an end to the
spread of the plagu.e in London at that time.

To research ways in which London cho.nged. o.fter the

f'Lre.

To make comparisons between London before the fire and
o.fter the fire.

How did the Great Fire
of London Spread?

Final Outcome:

To write an 'mformo.tlon text about the Great Fire o_f London with some keg questions to support su.bhea.di.ngs

The Victorians

What was school like in Victorian times?




Historical enquiry
questi.on.

Knowledge

Learning Objectives

Year 2
Vocabulary

When in hlstorg did the

Victorians live?

To know that the Victorian Era is named o.fter the
ru['mg monarch of that era, Queen Victoria.

To research when the Victorian Era was in hlstorg.

To 'Ld.entlfg the Victorian Era on a timeline of events in
hlstorg.

How was Queen Victoria
dlﬁerent to Queen
Elizabeth?

To know that Queen Victoria was Queen for almost 6l
years - the second longest reigning monarch.

To know that Queen Elzabeth II was Queen for over 70

EJQG.FS.

To research _fo.cts about Queen Victoria.

To compare Queen Victoria to Queen Elizabeth II using

sources.

What was Victorian l'Lfe
like for ord.'martj people?

To know that some Victorian children started work from
as little as b years of age.

To know that worla‘mg conditions for adults and
children were hard and d.o.ngerous with low pay and
long hours.

To know Victorian l’Lfe was harsh and options for work
included m'm'mg, chlmneg sweep and the workhouse.

To research the d.'Lf_ferent Jobs adults did in the Victorian

EFCL.

To research the d.'Lf_ferent Jobs children did in the

Victorian Era.

What was School like in
the Victorian Era?

To know that onl9 rich children attended school in the
Victorian Era, and these were mostlg boys.

Bogs and g'Lrls were sepo.ro.ted at Victorian school.

Victorian classrooms were often dark and windowless,

compared to classrooms today.

To use primary sources to explore what it was like in
Victorian schools.

To explore whether all children went to school in the
Victorian Era.

Local H'Lstorg Study—
Victorian Schools in

Man.sfleld.

To know that some local schools were built du.r'mg the
Victorian Era (KLng Edward Pr'Lmo.rg School and Saint
Edmunds Church of England School).

Final Outcome:

event
era
earlier
later
artefo.cts
time order
timeline
evidence
monarch




What local schools were
built durlng the

Victorian Era?

Two week research project

Lesson 9-10 To use primary sources (photographs) to
explore what Victorian schools looked like.




Prehistoric Britain

How did the use of tools and materials 'mec.ct on human settlements?

Historical enquiry
questi.on.

Knowledge

Learning Objectives

Year 3
Vocabulary

What did Stone Age
Britain look like?

To know that evidence for this perlod of time comes
from archeologlcal excavations, cave dro.w‘mgs and
prehlstoric sites

To know that the Paleolithic era was the ‘eo.rlg stone
age’

To know that the Mesolithic era is known as the
‘middle stone age'

To know that the Neolithic era was the ‘new stone age'

To know that humans l'Lv'Lng in the Palaeolithic era
were hunter 9atherers - nomadic

To research what life in Stone Age Britain was like.

To plo.ce the eras within the Stone Age on a timeline.

How did people live in
Mesolithic Britain?

To know that the Mesolithic era is known as the
‘middle stone o.ge'

To know that humans l'Lv'Lng in the Mesolithic era
began to settle for short periods of time and build
homes using natural materials (see sources j:or a
Mesolithic house reconstruction photogrc.ph)

To know that people who lived in this area used stone
for tools, weapons and to build homes.

To examine a range of evidence discovered bg
a.rcha.eol.ogists _from the Mesolithic era

(the middle Stone Age)

To label a Mesolithic settlement.

historian
chronologlco.l
develo pment
compare /contrast
'Lnﬂ.u.e nce

BC/AD
BCE - before the
common era.
CE - common era
civilisation
pre—hi.stort_.j
legact_,]

source of evidence




What cho.nges were
there in Neolithic
Britain?

To know that the Neolithic era was the ‘new stone o.ge'

To know that Stone henge was built over hundreds of
years and took incredible manpower.

To know that Stonehenge was built at the same time as

the Eggptlo.n pgro.mlds

To know that historians believe that Stonehenge was a
monument that used the sun to measure time - they
believe that Stonehenge may have been a ‘calendar’,
linked to the studg of the stars.

To know that Skara Brae is a primary source of
evidence of a pre—historlc settlement.

To know that Neolithic settlements were permanent
dwellings made from stone and Skara Brae evidences
that people at this time had settled into communities
and were farming the land.

To research Stonehenge as an ancient monument built

in the Neolithic Era

To research Skara Brae to _f'Lnd out how settlements had
developed bg the Neolithic Era

What does the
archaeologlcal evidence
tell us about Bronze Age
Britain?

To know that in Bronze Age Britain, humans had begln
to smelt iron ore from rocks to create metal.

To know that metal was used to make tools and
personal belonglngs such as Jewellerg.

To recognise that the use of potterg indicated more
permo.nent settlement.

To know that humans had begun to enclose areas of
land to leeep cattle.

To use a range of artefacts to 'Lnterpret fdcts about
Bronze age Britain

How did human

settlements change

throu.g hout prehlstorg?

Final Outcome:

To produ.ce a fold-ou.t po.mphlet to show how settlements developed throughout pre-hlstorg
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Roman Britain

What 'meo.ct did the Roman

invasion have on Britain?

Historical enquiry
questi.on.

Knowledge

Learning Objectives

Year 3
Vocabulary

Who were the Romans?

To know that the Roman Emplre was an ancient

civilisation

To know that the Roman civilisation existed before the
common era (BC) and continued into the common era

(AD)

To know that the Roman civilisation existed durmg the
iron age

TO resec.rch WI"LO the Romans were o.nd where they l.i.VQCI.

To create a timeline to show where the Romans came in

hlstorg

How did the Romans live

in Rome?

To know that Roman towns were built with roads, were
vastlg populated and included buLLdings for
performance and entertainment (e.g. the Colosseum and
the Forum)

To know that weo.lthg Romans lived in a domus and
poorer Romans lived in an insulae - to be able to list
some d.lﬁerertces

To research what Roman towns looked like

To expla'm the dtﬂerences between the hous'mg of
wealthy Romans and poor Romans

How did the Romans’
skills enable them to
expo.nd their emplre?

To know that the Roman Emere stretched over 1/3 of
the world - predominantlg but not exclusivelg Eu.rope

To know that the Roman Emere spreo.d. as fo.r as North
Afrlco.

To be able to name some of the Europeo.n. countries

invaded e.q., Spo.ln., France (Gaul)

To explore and map the 9rowth of the Roman Em.p'tre to
its hetght in 1I7CE

To expla'm how roads aided the expansion of the Roman
Emp'Lre

historian
chron.ologlco.l
develo pment
compare /contrast
'Ln_f[ue nce

BC/AD
BCE - before the
common era.
CE - common era
civilisation
pre-histort_j
legacg

source Of ev'Ld.e nce




To know that the success of the Romans could partly be
attributed to the roads theg built due to bemg able to
transport their legions, animals and weapons more
eo.s'Ll9 and d.'LrectlH because theg were built in stro.'Lght
lines.

What 'Lm.po.ct did the
Roman invasion have
upon Britain?

To know that the Romans invaded Britain when it was
divided into sepo.ro.te Celtic tribes

To know that the Romans built roads, aquadu.cts and
sanitation systems into Britain. These deve[opments
are part of the Roman legacg in Britain.

To describe British settlements at the time of the Roman

invasion.

To ldentifg ways in which the Romans cho.n.ged Britain.

How eﬁectlve was
Boudicca's revolt
against the Roman
invasion?

To know that Boudicca was Queen of the Iceni tribe, a

Celtic Tribe in East Angllo..

To know that Boudicca revolted against the Romans as
an act of rebellion against their o.u.thorltg over Celtic

Tribes.

To know that Boudicca travelled to Colchester,
attacklng villages and kllling many people along the

WQ.H.

TO research Wh.O BOU.d.i.CCG, was and. where she came from.

To expla'm what happened. ther Boudicca's revolt.

What 'meact did the
Roman invasion have on
Britain?

Final Outcome:

To create an i.nform.atton. page to detail the legacg of the Romans in Britain.




Early Medieval Britain

What 'meact did the V'Lla'mg invasion have on Anglo-Saxon Britain?

How did the V’Lla'mg era. come to an end?

Historical
enquiry qu,est’Lon

Knowledge

Learning Objectives

Year 4
Vocabulary

Where did the V'Lki.ngs

come fro m?

To know that Vikings came from Sweden, Norway and
Denmark (Scandinavia) and invaded Britain around
793CE/AD, with signlficant raids at L'Lndlsfarne,
Northumbria.

To know keg facts about the V'Lla'mg 'anaslon-theg were
excellent sea navigators and travelled in Longboo.ts,
theg had pagan beliefs, were eﬂ:'Lc'Lent warriors-
an[udmg women- and used runes as a written form of
communication.

To research keg facts about when and where the V'Lki.ngs

came from..

To create a timeline show'mg IaeL_,J events, 'anlud'mg when

the V'Lla'mg Era begcm in Britain.

What do Vi.lz'mg raids
reveal about their
rellglous beliefs?

To know that at the time the V’Lla'mgs raided, Britain

was a Christian nation, divided into 7 klngdoms, each

with its own ruler.

To know that the V'Lk'mgs believed in many Gods, and

Anglo Saxons believed in one God.

To explore the V'Lki.ng raid at L'Ln.d'Lsfarn.e in 793CE.

To compare the rellg'tou.s bellefs of Anglo—Saxons

(Christians) and Vikings (pagans).

What does the
archaeologlca[
evidence (found at
Sutton Hoo and in the
Staﬂ:ordshire Hoard)
tell us about Anglo-

Saxon Britain?

To know that Britain was divided into 7 klngdoms
ruled bg kings at the time of the V'Lk'mg invasion.

To know that K'Lng Redweald was posslblg buried at
Sutton Hoo.

To describe the burial at Sutton Hoo

To use primary sources to understand the s'Lgn’Lf'Lcance of
the burial at Sutton Hoo

invasion
rellglon
culture
confllct
pr'Lmo.rH source
cause
consequence

effect
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To know that the discovery of Sutton Hoo (and the
associated o.rtefo.cts) have led to a revolution in
historians' use of the term Dark Ages'

The Staﬁordshlre Hoard (discovered in 2009) revealed

the intricate worlamanshlp carried out by Anglo-Saxon.
Britons

What did Anglo-Saxon
and Viking Britain
look like?

To know that the V'Lk'mgs eventu.alll_.j Lntegrated into
Ang[o—Saxon Britain and settled in vlllages

To know that the V'Lk'mgs blended their Pagan bellefs
with Christian bellefs

To know that K'Lng Alfred. the Great was a signlﬁcant
figure in unif91n9 the V'Lk'mg and Anglo—Saxon

civilisations following many years of conflict.

To explore the Viking impact by examining British place
names.

To research K'Lng Alfred the Great

What ho.ppened c.fter
the V'Lk'mg invasion?

To know that the Bageaux tapestrg is a valuable source

of evidence in tellmg the story of the Norman Conqu.est
of 1066

To know that an invasion bLJ the Normans led to
further un‘L_f‘Lco.t’Lon of the V‘Lla‘mgs and Ang[o—So.xons in
a bid to protect British terrltorg

To know that the Normans succeeded in conquering

Britain - led bg William the Conqueror

To analgse the Bageux tapestrg to understand the
Norman Conqu.est

What changes did the
Viking invasion have
on Ang[o—So.xon
Britain?

Final Outcome:

To create a storgboard in the sty[e of the Bo.geu_x to.pestrg that depicts keg events of the V'Lla'mg Era
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The Tudors
Who were the Tudors and what did theg do??

Historical
enquiry qu.esti.on.

Knowledge

Learning Objectives

Year L+
Vocabulary

What did Tudor
dynastl_.j in Britain
look like?

To know that the Tudors were a rogo.l fo.mtlg who ruled
Britain from [+85-1603.

To know that Henrg VII was succeeded bg his son Henrg

VIII Henrg VIII was succeeded bg 3 of his children,
Edward VI, Mo.rg I and Elizabeth I

To create a timeline show'mg keg events of the Tudor Era.

To create a fc.milg tree of the Tudor dgnastg.

The K'Lng in the car
parla: How did the
Battle o_f Bosworth lead
to Henrg VII becom'mg

K'Lng?

To know that Henrg VII became k‘mg of Englo.nd. o.fter
defeat'mg K'Lng Richard III at the Battle o_f Bosworth in
[4+85.

To know that the skeleton of Richard IIT was discovered
in 2012. This dlscoverg proved that Richard III had
lived with scoliosis and his bodg had evidence of

mutilation and humiliation marks.

To expla'm what hqppened at the Battle of Bosworth in
I4+85.

To explore o.rcho.eologico.l evidence of the burial of

Richard III

Wh9 did Henrg VIII

marry 6 times?

To know that Henrg VIII married 6 times in his
L'Lfetime.

To know that Henrg VIII married 6 times in pursu.lt o_f

a son as an heir.

To know that Henrg VIII had 3 children bg his wives

and. eCLCl’\. one Of them beco.me a ru.l'Lng mon.a.rch Oj:

Englo.nd..

To research key 'Lnformation about Henrl_.j VIIIL

To expla‘m whg Henrg VIII had six wives.

invasion
rellglon
culture
confllct
primary source
cause
consequence

ef_fect

monarchg
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To know that Henrg VIII broke with the church in Rome
and became Head of the Engllsh Church in order to

marrg Arm.e BOI,EHF\..

Whg did Henrg VIII
create The
Reformo.tlon?

To know that Henrtj the VIII initiated the re|.i.9i.ous
spLLt with Rome, called the Reformation so that he

could divorce and remarry.

To know that the Reformatlon was a direct result of the
pope's refuso.l to allow him to divorce Catherine of
Aragon.

To know that when Henrg VIII initiated the
Reformation, he became supreme head of the Church of
England.

To describe what The Reformo.tlon was.

To explo.'m the eﬂect of the Reformo.tion on the monks at
Rufford Abbey?
(Ruﬁord Abbel_.j - dissolved in 1537)

How much o.u.thorltg
did Queen Elizabeth I
have?

To know that Queen Elizabeth I was the d.o.u.ghter of
Henry VIII and Anne Boleyn (Henry's 2nd wife).

To know that Elizabeth entitled herself supreme
governor of the Church of England.

To know that Elizabeth I successfu.llg defeo.ted. the
Spanish Armada in 1588

To research the Spo.n.'tsh Armada

To 'Ln.terpret Elizabeth's authorLtEj throughout her reign
us'mg prlmqrg sources

What were the key
events in the Tudor
era?

Final Outcome:

L.O. To create a timeline to record keg events in the Tudor era 'anlud'mg how the Tudor dtjnastl_.j ended.
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Our Mining Heritage

How did the Victorian mining 'Lndu,stry compare to the 198057

Historical
enquiry qu.esti.on.

Knowledge

Learning Objectives

Year 5
Vocabulary

What did mining look
like in Victorian

England?

Know that Mo.nsfleld. has historical connections to
mining (Pleasley and Clipstone).

Know facts about I9* century mining (including pit

ponies and childhood labour).

Know that the follow'mg primary evidence can be

used to f'md out about mining hlstorg (Dav29 Lamps,

photographs, written reports and newspapers, former
miners accounts, Pi.Cl?.G.XQS etc.).

Know where the Victorian Era is placed on a
chronological timeline.

To research and explore Victorian m'Ln'Lng.

To create a timeline to show the developments within mining

to include the Victorian Era

What was it like for
the children worla'mg

in Victorian mines?

To know that Daveg Lo.mps, photographs, written
reports, newspapers, former miners accounts, picla—
axes etc. are primary sources of evidence.

To analgse a range of primary sources to construct an

understandlng of what l'Lfe was like for children worla'mg in

the mines.

TO analljse a range Of prlmarL_.J sources (Pl’\.OtOgl"G.Pl’lS from the

time)

How ngn'Lf’Lcant was
Lord Sho.ftesburg in
the liberation of child

lc,bou.rers?

To know that Lord Sho.ftesburg was a 'Lrtflu.entlo.l,
authoritative figure (and philanthropist) who

worked to improve the lives o]( Victorian children
result'mg in the 1842 Rogo.l Commission on Child

Lc.bour

To research Lord Shaf’cesburg, and his work that resulted in
the 1842 Rogo.l Commission on child labour.

To discuss the 'meo.ct of the 1842 Rogal Commission on child

labour

hLerarcluJ
second.artj source
account
preservatlon
bias
community
ancient
ancient world
excavate
o.rcha.eologlst
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To know that o.lthou.gh the commission was

success_fu[, its level of 'meqct was varied and took

time.
Were pon'Les c.[wo.gs To know that p'Lt pon'Les were used for a range of To f'md. out how and when p'Lt pon'Les were used u.s'mg
used in mines? purposes in mines from Victorian times until the primary sources?

[980s.

To debate whether p'Lt ponies should have been used in mines
To know that p'Lt ponies were kept down the mines
and were subject to harsh conditions.

How had mining To know that mo.chlnerg somewhat replo.ced. the use | To research the local collieries e.g. B‘L[sthorpe, Pleasleg and
devel.oped. bg the of ponies and workers down the mine. Clipstone
98057
To know that child labour was abolished and that To o.no.lgse a range of primary sources to understand mining
on[g adults worked down mines. in the 1980s

To know that o.lthou.gh so.fetg measures 'meroved.,

m'LrL'LrLg remained a dangerous job‘

How did mining evolve Final Outcome:
from Victorian times to
the 198057 L.O. To create a timeline to include s'LgrL'Lf'Lcant events throughout British M’Ln'mg Hi.StOFH

The Ancient World

How have archaeo[ogists contributed to our understanding of the Ancient World?
What do sacred monuments reveal about the beliefs of the Ancient World?

Historical Knowledge Learning Objectives Year 5
enquiry question Voco.bu.lo.rg
Who were the To know heg fo.cts about Eggptlo.n. ['Lfe - dai[g llfe To research keg fo.cts about the Ancient Eggptlo.ns hlero.rchg
Eggptlans? ('anlu.d.lng use of the Nile), mu.mmlﬁco.ntlon (and secondarg source

the c.fterllfe), construction of the pgro.de.s as burial | To create a timeline to include the Ancient Eggptian era account
chambers and the Vo.[[eg of the K'Lngs. preservation
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What did Howard
Carter's d.i.scoverg of
Tutankhamun's tomb
reveal?

To know that the primary evidence from Ancient
Eggpt has been excavated bg archaeologLsts (tombs,
relics, hieroglgphics, papyrus and sarcophagL)

To know that the dlscoverg o_f the Rosetta stone led
to the transcrlptlon of Eggptlan hleroglgphs and

Ancient Greek lo.ngu.o.ge.

To know that discoveries made by Howard Carter
(later in 1922) were better understood as a result of
the above.

To explore the o_rcho.eologlcal evidence discovered bg Howard

Carter in 1922

To co.tegor'tse c.rtefc.cts discovered bg c.rcho.eologlsts
('anlu.d.'mg the Rosetta Stone)

What did the
Eggptlo.ns believe?

To know the name of some promlnent Egyptlan Gods
and their s'Lgn'Lf'Lco.nce.

To know about the process of mummiflcation as a
religious ritual and why pharaohs were preserved
for the afterllfe (welghlng of the heart ceremony,
embo.lmmg flu.'Ld.s, band.o.ges, canopic jars,
sarcophagus).

To analgse Eggptian hieroglgphs deplcti.ng mu.mmi.fi.catlon

To research Eggptian Gods ('Ln.clu.d'mg Ra, Anubis and
Bastet).

Wl’lg were pgramlds SO

'meorto.n.t?

To know leeg fo.cts about the Eggptlan pgro.mlds and
that theg evolved in deslgn over time.

To know that the Ancient Maga and Greek
civilisations also built sacred temples - in
celebration of their gods. (EL Castillo at Chichen
Itza - Mexico and Temple of Olympian Zeus - Greece)

To explore the development of Eggptian pL_,Jrcxmi.ds.

To research other sacred temples/monum.ents in the Ancient

World?

Who else lived in the
Ancient World

To know that the Mayan civilisation built impressive
temples in honour of their Gods at the same time as
the Eggptlans - these showed s'Lgn'Lf'Lcant sllear‘LtH
in their cles'Lgn and purpose

The Ancient Greek civilisation

To explore the Mayan Civilization (with a particular focus on
the Mal_.jan temples - compare to the Egl_.jptlan pl_.jram'tds)

To o.no.lljse a range of primary sources to understand the

Ancient Greek Olgmptc Games

bias
community
ancient
ancient world
excavate
archaeologi.st
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What do ancient
tem.p[es reveal about
the practlces and

be[iefs of the Ancient
World?

Final Outcome:

L.O. To create an 'Lnformati.on. sheet about the sacred temp[es of Ancient Civilisations
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World War II
What was the catalgst for World War II?

How did the events of World War II change the world?
Historical enquiry Knowledge Learning Objectives Year 6

question Vocabulary
Did the Treatg of Know that the Treatg of Versailles ended WWI with To explore the Treatg of Versailles, 1919. allied / axis powers
Versailles mean World heavg penaltles aga'mst Germang, anludlng a loss o_f d.emocract_j
War 2 was inevitable? land and overseas territories, financial reparations, To create a timeline of events anludlng World War | and d.i.ctatorsh.i.p
and disarmament. the Treatg o_f Versailles. antisemitism
persecution
The United Nations, anlading Britain, agreed on the propaganda
terms of the Treaty. 9enocld.e
'Ld.eol.ogL_,J
oppress'Lon
prejudlce
Would World War II Know that World War II began in response to Hitler's Debate: Was the Treaty of Versailles reasonable
have happened without invasion of Poland, and Britain was jo'med bg their panlshmen’c for Germamjs involvement in World War I?
Hitler? allies against Germang.

To create a pro_f'Lle of Adolph Hitler's rise to becoming
Know that Hitler was a tyrant, and dictator who Chancellor of Germamj in 1933.

promoted 9enocide in order to create a pure Arian
race (euthanasia of the menta[[g ill, disabled,
e[derlg, Jewish and Romang populace). To exp[ore the rise of the Nazi Partt_.J and German
Nationhood.

Know that Hitler's po|.i.ti.cal partg was the Nazi Party,
who were of the Far—RLght persuasion, To research the Invasion of Poland.
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Know that Hitler oversaw Eu.gen'Lcs as a sc'Lent'Lf'Lc step

forward.

Is the Di.o.rl_.j of Anne
Frank the on[g
surv'Lv'Lng memoir

written bLJ a child?

Know that children were evacuated out of cities,
within Britain, j:or their own so.fetg.

Know that Jewish children were also persecuted (Star
of David, not allowed to attend school or enter shops,
not allowed to be friends with non-Jews). (Link to the
National Holocaust visit.)

Know that a primary source, like the Diary of Anne
Frank, can be used to illustrate the llfe o_f a Jewish
child be'mg persecu.ted. under the Nazi regime.

To describe li._fe as a child in pre-war Britain.
To describe l'L_fe as a Jewish child in War time Eu.rope

To o.n.o.lgse the Di.Q.I’\J o_f Anne Frank: what does the dlo.rg

reveal about attitudes towards the Jewish popu.lo.tion.?

Debate: What questlons might historians raise over the
rel.i.CLbi.l.i.‘l‘.H of Anne Frank’s d.'Lo.rg as a source of evidence?

Prejudice and
persecutlon aga'mst the
Jewish popu[atlon

Do we have a duty to
he[p those in crisis?

Know that the emergence of the concentration camps
was aimed at 9enoche of the Jews on an
unprecedented scale.

To research Kristallnacht: The nlght of Broken Glass.
To exp[ore the Jewish Ghettos.

To describe ['Lfe of a Jewish famlllj.

What role did women
p[a9 in the War?

Know that the war created a shortage of food., which
was limited in the form of rations.

Know how propa.ga.nd.a as a source of evidence can be

biased.

To research the impact o_f the war in Britain.
To o.rm.lgse what l'Lfe was like _for women d.uri.ng the war.
To exp[ore what jobs women did d.u.r'mg the war.

To discuss the importance of women du.r'mg the war.
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How did the War Know that the outcome of World War II was the To summarise the long-’cerm 'meo.ct of World War 2.
change the World? formatlon of the EU (so that dLsagreements between

nations were addressed around a table rather than To create a timeline of events.

on a battlefield).
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